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LEARNERS’ ERRORS IN WRITING RECOUNT TEXT BY THE SECOND 
YEAR STUDENTS AT SMP MUHAMMADIYAH 2 SURAKARTA 
Abstrak 
Tujuan dari penelitan ini adalah untuk mengungkapkan macam-macam kesalahan 
dalam penulisan teks Recount yang dibuat oleh siswa kelas dua di SMP 
Muhammadiyah 2 Surakarta. Kesalahan-kesalahan tersebut dikategorikan 
berdasarkan teori dari Dulay, Burt dan Krashen. Selain itu, penulis juga 
mengungkapkan penyebab atau sumber dari kesalahan yang dibuat oleh siswa dan 
untuk menghitung frekuensi dari setiap kesalahan yang siswa tulis di dalam teks 
tersebut.  Metode yang diterapkan dalam penelitian ini adalah metode deskriptif 
kualitatif, sedangkan rancangan penelitian yang digunakan pada oleh peneliti adalah 
studi kasus (case study). Peneliti mengumpulkan data sebanyak 35 lembar kerja 
siswa yang berasal dari 2 kelas yang berbeda. Kemudian, data-data tersebut dianalisa 
dan di kelompokkan berdasarkan teori Surface Strategy Taxonomy yang di 
kemukakan oleh Dulay, Burt dan Krashen. Selain itu, peneliti juga menganalisa 
kesalahan-kesalahan lain yang menyangkut dengan cara siswa menulis, yaitu tentang 
penggunaan Capital Letter, Deletion (penghapusan kalimat yang tidak dibutuhkan), 
Misspelling dan False Friend. Lalu, peneliti juga menemukan sumber-sumber 
kesalahan yang kemudian dikategorikan dalam teori Comparative Taxonomy yang 
terdiri dari Interlingual Transfer dan Intralingual Transfer.Dari hasil analisa, Peneliti 
memperoleh 596 kesalahan yang dibuat oleh siswa. Kemudian menurut teori dari 
Dulay dkk. kesalahan-kesalahan tersebut dikategorikan menjadi 4 aspek, yaitu 
disebabkan oleh Omission, Addition, Misformation dan Misordering. Menurut data 
analisis, Misformation menempati posisi tertinggi dengan frekunsi kesalahan 
sebanyak 231 kali atau 38.75%. Selanjutnya, Omission menempati posisi tertinggi 
kedua sebesar 227 kali atau 38.08%, kemudian disusul oleh Addition sebesar 84 kali 
atau 14.09%. Dan, kesalahan yang paling rendah disebabkan oleh Misordering 
dengan sebesar 54 kali atau 9.06%. Selain itu, kesalahan dalam cara penulisan 
dikategorikan menjadi 4 macam, kesalahan paling tinggi disebabkan oleh Capital 
Letter sebanyak 67 kali atau 55.37%, kemudian Deletion menempati posisi kedua 
dengan kesalahan sebanyak 33 kali atau 27.27%. Posisi ketiga ditempati oleh False 
friend sebanyak 17 kali kesalahan atau 14.05%, dan Miss-spelling sebanyak 4 kali 
kesalahan atau 3.3%. Kesalahan-kesalahan tersebut paling banyak muncul karena 
pengaruh dari Bahasa pertama (Interlingual Transfer) dan pengaruh dalam penulisan 
Bahasa Inggris yang menyimpang dari aturannya (Intralingual Transfer).  
Kata kunci: eror analisis, teks recount, surface strategy taxonomy, sumber kesalahan 
 
Abstrak 
This research aims reveal several kinds of errors in writing Recount text made by the 
second grade students at SMP Muhammadiyah 2 Surakarta. Those errors are 
classified based on Dulay, Burt and Krashen’s theory. Moreover, the writer also tells 
about the reasons or the sources of errors made by them and to count the frequency 
of each error on their writing text. 
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The method applied on this research is descriptive qualitative method, while the 
qualitative design on this research uses case study.  The researcher collects the data 
from 35 worksheets. Next, the data are analyzed and classified based on Surface 
Strategy Taxonomy’s theory which is derived from Dulay, Burt and Krashen. 
Furthermore, the researcher also analyzes other errors which concern with the way of 
writing, such as the using of Capital Letter, Deletion (by deleting some unneeded 
sentences), Misspelling and False Friend. Afterwards, the researcher also found 
sources of errors that can be classified based on Comparative Taxonomy’s theory, 
which consists of Interlingual Transfer and Intralingual Transfer. From the result of 
analysis, the researcher obtained 596 errors which were produced by the students. 
Later, according to the Dulay et all’s theory, those errors were classified into 4 
aspects; there were caused by Omission, Addition, Misformation and Misordering. 
From the data analysis, Misformation occupied on the first position with the 
frequency of errors as much as 239 times or 38.75%. Next, Omission is on the 
second highest position, the researcher found 277 times of errors or 38.08%, then 
followed by Addition as much as 84 times or 14.09%. The lowest position caused by 
Misordering as much as 54 times or 9.06%. Besides, the other errors in the way of 
writing were classified into 4 types, the highest position due to Capital Letter as 
much as 67 times or 55.37%, then Deletion occupied on the second position as much 
as 33 times or 27.27%. The third position was occupied by False Friend as much as 
17 times or 14.05%, and Misspelling as much as 4 times of errors or 3.3%. Those 
errors were mostly occurred because the influence from the first language 
(Interlingual Transfer) and the influence of deviation in English writing’ rules 
(Intralingual Transfer). 
Keywords: error analysis, recount text, surface strategy taxonomy, sources of errors  
 
1. INTRODUCTION 
Language is an important thing that cannot be separated from human being because it 
has functions as a system of communication. In general, communication can be 
delivered into 2 ways, orally and in written form. Language is formed by phrases 
which contain of people’s feeling, meaning, and purpose. Carrol (1992) stated that 
“Language is an arbitrary of speech sounds or sequence of speech sounds which is 
used in interpersonal communication by an aggregation of human beings, and which 
rather exhaustively catalogs things, and events in the human environment”. It means 
that language contains of sound or voice which is used to communicate among 
people to deliver their events or phenomenon that happened in human environment.  
English is a foreign language that is growing rapidly in Indonesia. The 
advancement of the times makes English language has an important role in 
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progressing science and technology, business, maintaining world peace and 
commodity export-import business. Thus, the English needs to be taught from an 
early age, as a provision for children in the future. In English teaching and learning, 
we know the four main skills. Based on Tarigan statement (1984), “English language 
skill has four components, i.e.; listening, speaking, reading and writing skills. Of the 
four skills, writing is a skill which is used to communicate indirectly, without face to 
face interaction”. According to the curriculum at SMP Muhammadiyah 2 Surakarta, 
writing in the Second Year students is taught into 5 kinds of texts: Recount, 
Narrative, Procedure, Descriptive, and News Item. Here the writer only used Recount 
text to be analyzed. 
Writing is the most difficult skill from 3 others because we asked to produce 
a written text from the phenomena around us. In writing, there are several aspects 
that must be considered, such as model text, grammar, spell-check, punctuation and 
preposition, thus we have to practice, make efforts, and more concentrate to learn it. 
As submitted by Harmer (2002), writing has a number of conventions which separate 
it out from speaking. Apart from differences in grammar and vocabulary, there are 
issues of letter, word, and text formation, manifested by handwriting, spelling, and 
layout and punctuation.  
In SMP Muhammadiyah 2 Surakarta, students are poor at writing. They had 
poor performances to arrange sentences in logical order and fair in forming a good 
paragraph structure. English grammar is more complicated than Indonesian grammar. 
The students cannot express their opinion clearly because they lack of interest in 
reading, listening and practicing English literature. Sometimes, students are still 
glued with their mother tongue pattern thus making the error in writing. Then, it 
shows ambiguous word naturally; it means that statement is capable of two or more 
often contradictory interpretations. Dulay in Meilina (2013) states that “an error is a 
noticeable deviation from the adult grammar of a native speaker”. It means that 
students make some errors because of low to master the target language. Errors are 
not always caused by material, but it is the way of students to learn. They study 
incorrect ways. Sometimes the teacher was not aware about students’ mistakes, so 
that they make mistakes repeatedly. 
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Based on the phenomena above, the writer is interested to analyze students’ 
writing especially on their grammatical errors. The researcher conducted the research 
entitled the learners’ errors in writing recount text by the second year students at 
SMP Muhammadiyah 2 Surakarta. The purpose of conducting this research is to 
analyze and to identify the common errors in writing recount text. Apart from that, it 
is also to find the source why students from the second grade at SMP 
Muhammadiyah 2 Surakarta make errors. The researcher analyzed the study which is 
submitted from Dulay et all’s theory. The writer focused on the surface strategy 
taxonomy to identify those errors. 
For this case, the writer chose Bahasa as first language and English as second 
language. In general, between these two languages have similarity and diversity. On 
English First website, it tells about 3 dominant differences between those languages. 
First, Pronouns transformation, for example Lina can be replaced with She because 
Lina is a girl. Second, is Sentence Arrangement. English have reverse-sentence 
arrangement. The last is about Verb. English has different Verb which depend on the 
time and the type of regular or irregular verb. However, in Bahasa, Verb does not 
have any difference on the time of event whether on past, present, or continuous 
tense. 
Harmer on his book entitled “An Introduction to the Practice of English 
Language Teaching” (2004) explained about four steps of the process of writing, 
which are planning, drafting, editing (reflecting and revising), and final version. In 
writing we can find information and entertainment that will make our knowledge 
wider. Teaching writing is an activity that is conducted by teacher to the students in 
order to encourage them to make their own handwriting. For some of students, to 
make a simple written text is not easily can do, especially as ESL (English as a 
Second Language) students. Sometimes, the teacher finds difficulty in teaching 
writing because not all of the students are understand. Some students can figure out 
the material quickly, but the others need more time to understand it. Teacher tries to 
give revision and corrective feedback in order to build students’ awareness about 




According to Morris (1979), error is an act, statement, or belief accidentally 
strays from what is correct or true. He gave another opinion that error is a 
circumstance to get incorrect or correct knowledge from learners’ act as example of 
deviations, a transgression; wrongdoing. From these explanations, it can be deduced 
that error is a circumstance of acts, statements that accidentally deviance from things 
that should be right or reasonable. Errors appear when learners are lack of knowledge 
in learning target language, for example about grammar rules, application of 
choosing suitable words or sentences, and less of increasing vocabularies. 
Nonetheless, making errors is a key to get information about the source of 
grammatical errors and learners’ slip of tongue either in written or spoken language. 
Thus, teachers’ role has crucial thing for teaching learning process because they can 
give feedback to the learners. Thereby, feedback can be used to keep learners 
practicing to achieve the goal of learning. 
Error analysis is an activity to show the result of learning interlanguage 
especially from speaking and writing skills. It shows the comparison between the 
errors in first language and second language accomplished by the learners. Error is 
an unavoidable thing in any learning condition both in oral and written skill that need 
writers’ creativity, for instance in learning a second or foreign language. Learners 
often create errors and mistakes. Richard (2002) mentions three purposes of 
analyzing error, as follows 1) To identify strategies used by the learners in learning 
language, 2) To classify the causes of errors made by the learners, and 3) To obtain 
information about common difficulties faced by learners and teachers. Frequently, 
people are confused between error and mistake. It is reasonable because they have 
close meaning but actually both of them are two different things.  
According to Dulay, Burt, and Krashen (1982), there are four classifications 
of errors commonly used in descriptive classifications. Those classifications contain 
of Linguistic Category, Surface Strategy, Comparative Analysis, and Communicative 
Effect. Linguistic Category carries out errors in term of where the error is located in 
overall system of the target language based on the linguistic item which is affected 
by the error. Linguistic Category components contain of Phonology (pronunciation), 
Syntax and Morphology (grammar), Semantic and Lexicon (meaning and 
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vocabulary), and Discourse. The Surface Strategy Taxonomy about learners’ 
erroneous type is different from the presumed target version. It focused on the ways 
surface structures are being changed. Surface Strategy Taxonomy are classified into 
four kinds of errors; there are Omission, Addition, Misformation and Misordering. 
Omission is a type of error which is characterized by the absence of an item that must 
appear in a well-formed utterance. The learners commonly make omission in 
grammatical words much more than content word in writing sentences. Addition is a 
type of error which is represented by the existence of an item that must appear in 
well-formed utterance. Dulay, Burt, and Krashen elaborate three categories of 
addition, there are Double Marking, Regularization, and Simple Addition. 
Misformation errors is a type of errors caused by the using of wrong form in the 
morphemes or structure. There are three types of misformation errors, it caused by 
Regularization, Archi-form, and Alternating Form. Misordering errors are described 
by inappropriate arrangement of morpheme or group of morphemes in an utterance. 
It can happen thoroughly for both of first and second language learning in a structure 
that have been acquired. Comparative taxonomy is based on comparison between the 
structure of second or target language acquisition errors and particular other types of 
structures. It is divided into three types; there are Intralingual or Developmental 
Error, Interlingual Error, and Ambiguous Error. Communicative taxonomy involved 
in errors from the perspectives of their effects on the listeners or readers. 
Sources of errors may come from Psycholingusitic, Sociolinguistic, 
Epistemic or in discourse structure. As stated by Brown (2000), there are four major 
source of errors, such as caused by Interlingual Transfer, Intralingual Transfer, 
Context of Learning and Communicative Strategies. Interlingual Transfer is a result 
of learners’ interference in transferring their first language. It is caused by the 
condition in which they are not familiar with the target language system. Intralingual 
Transfer is due to the interference structure of target language itself or about the 
basic target language’s rules. Intralingual transfer consists of Overgeneralization, 
Ignorance of Rules Restriction, Incomplete Application of Rules, and False Concepts 
Hypothesized. Context of learning is caused by the teacher, situation in the 
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classroom, and from the textbook. Communication strategy is caused by the learners’ 
techniques. 
English texts are categorized into thirteen different types. There are Recount, 
Discussion, Description, Explanation, Narrative, Procedure, News Item, Report, 
Analytical Exposition, Hortatory Exposition, Spoof, Review and Anecdote. SMP 
Muhammadiyah 2 focused on Recount and Descriptive texts. For this research, the 
writer uses Recount as a text for analyzing data. Recount is an English text that 
reveals sequences or events in the past. The purpose of recount text is to entertain 
and to inform the readers.  
 
2. METHOD 
This study applies descriptive research by using qualitative method. Qualitative 
research is an approach to the study about social phenomena; it has various genres. 
There are naturalistic and interpretative, and they show on multiple methods in 
inquiry. Natural here means that qualitative research is conducted in real setting as a 
direct source data. The purpose of conducting this research is to analyze and to 
identify the common errors in writing recount text. Apart from this, the researcher 
also to find the source students from second grade at SMP Muhammadiyah 2 
Surakarta made errors. The researcher analyzes the study which is submitted from 
Dulay et all’s theory. These errors can reveal information about learners in 
understanding materials given by their teachers.  
The researcher took the data from the second grade students consisted of 35 
respondents from two different classes. The object of this study is focused on 
erroneous in writing recount text made by them. The data of this study are the 
erroneous sentences in paragraph. And, source of data is coming from Recount text 
written by students. Collecting data can be conducted by documentation. Here, the 
writer uses documents as media for collecting data. There are 4 steps for collecting 
the data, (1) Firstly, the students are requested to make recount text with a theme 
about their experience. (2) The researcher gathers the documents from two classes 
that consist of 35 worksheets. (3) The researcher read from each students’ worksheet 
to find and to mark some erroneous made by them. (4) The writer classifies types of 
8 
 
errors based on Surface Strategy Taxonomy. All of the errors are inputted to the table 
of “Frequency of errors caused by Surface Strategy Taxonomy” and “Other Errors”. 
After data are collected, the researcher starts to analyze the data by using descriptive 
analysis method. Here are the steps for analyzing data: (1) Identifying Errors, (2) 
Classifying the Error, (3) Describing the Frequency of Error: In this step, the 
researcher counts the frequency of errors to get percentage of each subcategory. (4) 
Describing the Dominant Type of Error, and (5) Describing the Source of Errors.  
3. RESEARCH AND DISCUSSION 
This section describes the errors which were taken from written production of 
Recount Text made by the second grade students from SMP Muhammadiyah 2 
Surakarta. The result of analyzing data would be cleared in Research Finding part. 
Then, it would be described in Discussion part.  
3.1 Finding 
Research finding section contains of Types of Students’ Grammatical Errors, 
Frequency Type of Errors, The Dominant of Errors, and Source of Errors. 
3.1.1 Types of Students’ Grammatical Errors 
Based on the theory, those errors can be categorized into 4 types of errors, 
which are caused by Misformation, Omission, Addition and Misordering. The 
writer divided Misformation into 4 subcategories; (1a) Misformation in 
Regularization caused by Verb (action) appears when the students are wrong in 
selecting appropriate verb form. For example, “After swimming at Drini 
Beach, we [take] a selfie moment together”. Inside the bracket must be 
changed with “took”. (1b) Misformation in Regularization caused by To Be 
caused by students’ failure in choosing To Be in past tense form. We have to 
use past tense form (was, were, had). For example, “I am very happy”. Inside 
the bracket must be changed with “was”. (2) Misformation caused by Archi-
form. The errors are elicited by selecting a member of forms’ class or represent 
others in the class. For example, “I went to my grandma’s house [which] lived 
in Karanganyar”. Inside the bracket must be changed with “who/that”. (3) 
Misformation caused by Alternating Form. It is elicited by learners’ 
proficiency in developing their vocabularies and grammar. For example, “I 
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[with] Tasya saw a mountain and cemara tree”. Inside the bracket must be 
changed with “and”. 
  Next, another error category from Surface Strategy Taxonomy is 
caused by Omission. Omission is a type of error which is characterized by the 
absence of an item that must appear in a well-formed utterance. In this research 
paper, Omission is divided into 12 subcategories, there are (1) Omission of 
Article or Determiner (a, an, the). Concisely, article is divided into two types, 
there are definite (the) and indefinite (a, an). Some of the students are still not 
aware about the use of article. It can be influenced by Bahasa in ordering the 
sentence into English form. For example, “I and my friend took [ ] moment”. 
The bracket must be filled with “a”. (2) Omission of To Be. In this case, the 
writer omits To Be in past tense form (was, were) that must be appeared in 
making understandable sentence. In Bahasa, we do not need put To Be in order 
to tell sentence in past or present form, otherwise, English need it. For 
example, “That [  ] an amazing holiday”. The bracket must be filled with 
“was”. (3) Omission of Conjunction. Conjunction is a part of speech which is 
used to connect between two words, phrases or sentences so it makes 
continuous sentence. For example, “We played ball [ ] sand”. The bracket must 
be filled with “and”. (4) Omission of Preposition. Preposition is used to 
indicate direction, location, time or to introduce an object. For example, “I 
went back to my Grandma’s house [  ] 04.00 p.m”. The bracket must be filled 
with “at”. It has to input preposition of time. (5) Omission of Noun (Subject). 
Noun is a word that indicates a person, place, thing, substance or event. The 
writer finds some errors that related with omission in noun, for example “[ ] 
hope can be like them”. The bracket must be filled with subject “I” or any 
noun forms. (6) Omission of Verb. Verb is a word that can be used to describe 
an action, or occurrence. In this case, we use past tense form. For example, “I [  
] bath at my grandma’s house”. The bracket must be filled with “took”. (7) 
Omission of Modal and Auxiliary. Modal is used to convey various things, 
such as willingness, ability, possibility, such as can, may, must, have to, ought 
to, etc. The writer finds some errors, for example,” I [ ] study to get the best 
10 
 
score in my class”. The bracket must be filled with “have to”. (8) Omission of 
Singular / Plural. Singular/plural is used to indicate the number of noun such as 
person, animal, or thing. Besides, there are countable and uncountable noun. 
For example, “We bought some [drink] and [food]”. Inside the bracket must be 
changed with “drinks” and “foods”. (9) Omission of Possessive Pronoun. A 
pronoun which indicates to a thing that belongs to someone., such as mine, our, 
your, its, etc. For example,” After that, we changed [a] clothes for swimming 
together”. Inside the bracket must be changed with “our”. Because there is 
subject “we”, the suitable relative pronoun “we”  must be “our”. (10) 
Omission of Relative Pronoun. It is used to indicate a specific person, thing, a 
place or time. Possessive pronoun includes of That, Who, Which, Whom, 
Whose, When. For example, “I met with my friend, [ ] I was in elementary 
school”. Inside the bracket must be filled with “when”. (11) Omission of 
Misspelling. Here, the students omit one or more alphabet of a word and make 
unacceptable for the readers. For example, “I went to swimming [togeter] with 
my friends”. Inside the bracket must be changed with “together”. And the last, 
(12) Omission of Punctuation. Punctuation is an act of inserting suitable 
symbol, sign or mark in written text in order to explain the meaning on 
structural units. For example, “In the same cage [ ] I saw an ostrich”. Inside the 
bracket must be filled with comma (,). 
  Then, another error category is caused by Addition. It is a type of 
error which is represented by the existence of an item that must appear in well-
formed utterance. There are 3 types of addition, as follows; (1) Double 
Marking. Double marking is an error in which a concept that expressed twice 
when the language requires its expression only once. For example, “I [am used] 
a bike”. Inside the bracket must be changed with “used”. (2) Regularization. 
These errors due to by target language’s rule that commonly faced by learners. 
They tell about the using of regular or irregular verb and singular or plural 
noun. For example, “I played with the white [sands]”. Inside the bracket must 
be changed with “sand” because it is uncountable noun. The last, (3) Simple 
Addition. It indicates an item that should not appear in a well-formed utterance. 
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For example, “I [a] ate with my friend at the birthday party”. Inside the bracket 
must be deleted to make good sentence. 
  The last category of Surface Strategy taxonomy is Misordering. 
Misordering is described as an inappropriate arrangement of morpheme or 
group of morphemes in an utterance. It caused by the students translate Bahasa 
to English word by word. For example, “I went to Jogjakarta [together big my 
family with]”. The correct sentence must be “I went to Jogjakarta together with 
my big family”. Apart from this, the writer also classified errors based on 
students’ way of writing. It can be divided into 4 factors, (1) caused by Capital 
Letter. It is used in the first of alphabet in the beginning of sentence or it can be 
used as initial name of person, place or a thing. For example, “I met my friend. 
His name is [nanta]”. Inside the bracket must be changed with “Nanta”. 
Because it is a name of person. (2) Deletion. It is similar with omission, but the 
difference is about getting rid of unneeded sentence. In this case, a lot of 
students write unneeded, unclear and unacceptable words which have no 
meanings, so the writer should delete it to make the paragraph clearer. For 
example, “Holiday is coming, I and my friends holiday in Cokro”. Some of 
word must be deleted to make acceptable sentence. The correct sentence must 
be “I spent my holiday with my friends in Cokro”. (3) Misspelling. It talks 
about incorrect of a grapheme to represent syllable or morpheme in forming 
part of a word. For example, “It [whas] my first experience went to my 
Grandmother’s house”. Inside the bracket must be changed with “was”. And, 
(3) False Friend. It is a word which has similar spelling or pronunciation to 
other words but they have different meanings. For example, “Then, we had 
[launch] together with meatballs and vegetables”. Inside the bracket must be 
changed with “lunch”. Because the object tells the name of foods.  
3.1.2 Frequency Type of Errors 
After classifying errors based on those categories above, the writer started to 
count and to find out the frequency of each error. Through examining toward 
35 students’ worksheets, the researcher found 596 errors derived from 4 main 
categories. The highest place is occupied by Misformation errors with 231 time 
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of errors or 38.75%. In this category, there are 3 subcategories namely 
Regularization, Archi-form, and Alternating Form. The researcher investigated 
35 students’ worksheets and found 109 times of error or 18.28% in 
Regularization. In addition, the researcher also divided it depends on Verb 
(action) and To Be (was, were). As much as 97 times students made errors or 
with percentage 16.25%. While, error caused by misformation in To Be, the 
students made 12 times of error or 2,01%, it is less than error caused by Verb. 
Both of verb and to be, the students were still confused in making past tense 
form. Most of them tend to write into present tense form. Next, errors in Archi-
Form. There were 23 errors or 3.86% that can be found by researcher. 
Concisely, Archi-form talks about selecting member of forms’ class, especially 
in possessive pronoun form. Then, the last is Alternating form. Researcher 
acquired 99 times of errors or 16.61%, this is the highest errors in 
misformation subcategories. 
  Next, the second highest position is occupied by Omission. There 
were 227 frequencies of errors or 38.08%. In this constituent, the researcher 
divided into 12 subcategories. There were omissions caused by General, 
Article, Misspelling, Plural/singular, Preposition, Punctuation, Conjunction, To 
Be, Verb, Noun, Modal Relative Pronoun and Possessive Pronoun (percentage 
table of these categories will be shown on Appendix 2). Omission caused by 
General here means that there is a word that must appear in order to make 
sentence understandable by connecting with previous sentence. This error is 
acquired 15 times or 2.52%. Next, omission in Articles were acquired 29 times 
or 4.86%, this is the second highest from these subcategories. Then, 
misspelling errors were acquired 17 times or 2.85%. Plural/singular errors were 
found 3 times or 0.5%. Preposition errors were found 26 times or 4.36%. 
Punctuation is acquired 61 times or 10.23%. This is the highest error in these 
subcategories. The students were not aware about their way of writing. Then, 
Conjunction errors were found 15 times or 2.52%. To be errors were acquired 8 
times or 1.34%. Omission in Verb and Noun were in the same frequency, there 
were 19 times for each error or 3.19%. Then, omission in Modal was acquired 
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9 times or 1.51%. In Relative pronoun there were 3 errors or 0.5%. And the 
last, omission caused by Possessive pronoun was obtained 2 times of errors or 
0.33%, this is the lowest frequency in subcategories of omission. 
  Afterwards, the third position is caused by Addition. It occupied on 
the third position with 84 frequency of errors or 14.09%. Based on Dulay et 
all’s theory, addition is divided into 3 categories there are Double Marking, 
Regularization and Simple Addition. But in this case, the writer elaborated 
Simple Addition into 3 subcategories, there were caused by general, 
punctuation and preposition (for these subcategories will be displayed by 
tabulating in Appendix 4). Double marking errors were found 10 times or 
1,68%. Next, Regularization was found 4 times of errors or 0.67%. This is the 
lowest frequency in categories of Addition. Then, Simple addition had 3 
causes, general errors were obtained as much as 68 times or 11.4%. This is the 
highest frequency of errors in these categories. For addition errors in 
Punctuation and Preposition only found 1 time or 0.17%. 
  And the last category of Surface Strategy Taxonomy is filled by 
Misordering. This is also the lowest frequency with the total amount 54 errors 
or 9.06%. In this case, some students were not proficient in arranging sentence. 
One of factors that influence them in making this error is due to differentiation 
between Bahasa form and English Form. 
  Besides that, students made errors in their way of writing. It can be 
classified into 4 categories. There are Capital Letter, Deletion, Misspelling and 
False Friend. In Capital Letter the student made 67 times or 55.37%. Next, is 
Deletion, the writer found 33 times or 27.27% caused by deletion. Thereafter, 
writing’ error due to Misspelling. Misspelling talks about incorrect of a 
grapheme to represent syllable or morpheme in forming part of a word. In this 
constituent, the writer found 4 times or 3.30%. And the last caused by False 
Friend, the writer found 17 times or 14.05%. 
3.1.3 The Dominant of Errors 
After counting the frequency of errors made by students, the writer divided 
those errors into 4 categories. Firstly, the dominant error is caused by 
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misformation with the total number 231 times or 38.75%. Regularization is the 
most errors in misformation’s subcategory derived from students’ worksheets. 
Here, the students inclined make errors in using present tense. Then, the second 
highest caused by Omission with 227 times of error or 38.08%. Omission also 
divided into 12 subcategories, but omission in punctuation is the most errors 
made by students. Next, addition is on the third sequence, which are 84 times 
of error or 14.09%. And the last caused by misodering. There were only 54 
times of errors or 9.06%. Based on the data above, the researcher concludes 
that Misformation is the main error in this study. 
3.1.4 Source of Errors 
In this part of research, the researcher tries to find out source of errors written 
by second grade students in SMP Muhammadiyah 2 Surakarta in their recount 
writing text. The source of errors is divided into 2 types, Interlingual Transfer 
and Intralingual Transfer. (1) Interlingual Transfer. It is a result of learners’ 
interference in transferring their native or first language to the target language 
because they are not clearly understanding about the second or target language 
system. Interlingual Transfer is the most source of errors which are found in 
this research. Bahasa and English have different way in making understandable 
and acceptable sentence. And, (2) Intralingual Transfer. The errors appeared 
due to the interference structure of target language itself. It represents the 
difficulties which are often faced by learners from basic target language’s 
rules. The writer found source of errors caused by intralingual transfer, such as 
Ignorance of Rules Restriction (Rules of spelling, Rules of verb, Rules of 
tenses) and Overgeneralization. 
3.2 Discussion 
The result of analysis indicated that 596 errors are produced by the students’ 
worksheets in writing recount text. According to the Dulay et all’s theory, those 
errors were categorized into 4 aspects; there were caused by Omission, Addition, 
Misformation and Misordering. From the data analysis, Misformation occupied 
on the first position with the frequency 239 times of errors or 38.75%. Next, 
Omission was on the second highest position. The researcher found 277 times of 
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error or 38.08%. Next, it was filled by Addition. The students 84 times of errors 
or 14.09%. The lowest position was caused by Misordering. The researcher 
obtained 54 times of errors or 9.06%. Besides, errors in the way of writing were 
classified into 4 types; the highest position was due to Capital Letter. There were 
67 times of errors or 55.37%, then Deletion was occupied on the second position. 
It was found 33 times or 27.27%. The third position was occupied by False 
Friend, there were 17 times or 14.05%, and Misspelling were found 4 times of 
errors or 3.3%. Those errors appeared due to the influence from the first language 
(Interlingual Transfer) and the influence of deviation in English writing’ rules 
(Intralingual Transfer). 
 The comparison between the current study and the previous studies are 
aimed to find out the differences and similarities among them. Here, the writer 
found some similarities in recent study towards the previous studies. From 5 
previous studies, there is 1 study used same theory. Theory is used as a reference 
for researcher to make them easier in classifying errors. Meilina’s study applied 
theory from Dulay, Burt and Krashen. Moreover, the researcher also found 
theories that almost the same with Dulay. The theories were found on Siti 
Bayinah and Abdul Karim studies. Bayinah applied theory from Corder, while 
Karim applied Ellis’ theory. Those theories also classified errors into 4 kinds.  
 There were 2 studies which do not follow theory from expert. There 
were from Fajariani and Tony Haryanto. Both of them classified errors based on 
their opinions. Almost all of the previous studies (4 of 5 studies) showed the 
highest error is caused by the choosing appropriate or suitable verb. The students 
made errors in selecting correct tenses on their worksheets. While, the lowest 
error was caused by misordering, not only found in the recent study but also in 
previous studies.  
 In Fajariani’s study, there were found 95% times of errors in choosing 
suitable verbs (misformation or miselection). Bayinah’s study obtained 53,4% 
times of errors. Then, Haryanto’s study was acquired 65%. Next, Abdul Karim 
found 79% errors in selecting correct tenses. While, in Meilina’s study, 
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misformation was occupied on the second highest after omission errors. 
Misformation was obtained 31.76% errors.  
 From all of the descriptions above, it can be concluded that almost all 
of the studies (previous studies and recent study) showed misformation or 
miselection as the highest error which was found on students’ worksheets. 
Whereas, some studies applied different theories. But, the finding result indicated 
Misformation is the common error made by the students.   
 
4. CONCLUSION 
From research finding, the writer got percentage of the data. From the data, errors in 
Misformation occupied as the first position with percentage 38.75%. The students 
made 231 times of errors in this component. Misformation errors can be caused by 
Regularization, Archi-form and Alternating Form. Regularization also caused by two 
different types, which were Verb (action) and To be (was, were). Students made 97 
times of error in Verb (action) or with percentage 16.27%. While, in To Be’s errors, 
students made 12 times or with percentage 2.01%. Next, Archi form were obtained 
as much as 23 times of errors or with percentage 3.86%. And the last, alternating 
form which discussed about learner’s proficiency in rising their vocabularies and 
grammar, were acquired as much as 99 times of errors or with percentage 16.61%. 
The second highest of errors caused by Omission. Omission is divided into 13 
subcategories. First, in General, the students make errors as much as 15 times or with 
percentage 2.52%. Omission in writing Article makes 29 times or with percentage 
4.86%. Next, Omission in Miss-spelling as much as 17 times or 2.85%. Afterwards, 
Omission in Plural/singular as much as 3 times or 0.5%, Preposition as much as 26 
times or 4.36%, Punctuation as much as 61 times of errors or 10.23% (this is the 
highest errors made by the students, Conjunction as much as 15 times or 2.52%, To 
Be as much as 8 times of errors or 1.34%, Verb as much as 19 times or 3.19%, Noun 
is same with verb, as much as 19 times of errors or 3.19%, Modal as much as 9 times 
or 1.51%, Relative Pronoun as much as 3 times or 0.5%, and the last omission in 
writing Possessive Pronoun as much as 2 times or 0.33%.  
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The third highest of errors is from Addition. This constituent is divided into 3 
subcategories; Double Marking is found as much as 10 times of error or 1.68%, 
Regularization as much as 4 times of errors or 0.67%, Simple Addition is conducted 
as much as 70 times of error or 11.74%. And, the lowest component is filled by 
Misordering. It concerns with incorrect placement of a morpheme or group of 
morpheme. Here, the students made error as much as 54 times or 9.06%. Apart from 
this, the students also made errors in their way of writing. In Capital Letter the writer 
found 67 times of errors or 55.37%. Next, is Deletion, the errors were found as much 
as 33 times or 27.27%. Thereafter, writing’ error due to Misspelling, which found 4 
times or 3.30%. And the last caused by False Friend, the writer found 17 times or 
14.05%. 
From the Finding’s result, it can be concluded that students made 
morphological errors dominated by Misformation and Omission. While, in the way 
of writing, the error is dominated by the using of Capital Letter. Misformation caused 
by students’ errors in the using of tenses. They were less in grammatical structure 
and less in basic knowledge of English language system. Most of them used present 
tense in writing recount text. Therefore, the students have to practice in producing 
their grammatical sentences intensively. For example, they asked to make sentence 
by using past, present and future tenses. Then, teachers give some quizzes to increase 
students’ vocabularies. Thus, it can enlarge the English linguistic knowledge then it 
can decrease students’ erroneous.  
Moreover, errors in the using of Capital Letter often appear due to students’ 
carelessness. Researcher hoped the students will be more careful and aware about 
considered trivial things.  
Bahasa (Indonesian Language) is the main effect for the students in making a 
sentence. This effect become the source of errors which is called Interlingual 
Transfer. It happened because Bahasa system still attached the students while they 
make English sentence. Bahasa and English have different structure. Concisely, 
Bahasa is more simple than English. In English, we need to determine the using of 
appropriate verb according to the sequence, whether it is past, present or future form. 
While, Bahasa is more simple. We use same verb form to tell about past, present or 
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future sequence. Here, the researcher asks the teacher to convey the materials about 
various kind of verb forms (verb1, verb2 and verb 3) and regular- irregular verbs, 
thus Misformation errors will be reduced. The researcher also hoped the teachers can 
motivate the students by giving fun and creative methods or medias about the 
materials. Then, teachers have to aware, zealous and conscientious to check students’ 
spelling. They should give more attention about minor errors made by students. 
Feedback is also needed between teacher and students in order to make good 
cooperation about materials’ comprehension.  
The last one, teacher and students can build cooperation in terms of increasing 
ability to learn English language. Because, English is one of the subjects on national 
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